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1. Policy statement and purpose
The Yorkshire Collaborative Academy Trust (YCAT) is committed to inclusive education where every child is supported to Achieve, Belong and Thrive. This policy sets out how YCAT meets its statutory duties for Special Educational Needs and Disabilities (SEND) while embedding the STRIVE Inclusion Vision consistently across all schools.
This Trust-wide policy applies to all YCAT primary schools and should be read alongside each school’s SEN Information Report and Accessibility Plan. It is written to be clear, transparent and accessible for parents and carers.
2. Our Inclusion Vision – STRIVE at YCAT
At YCAT, inclusion is not an add-on. It is how we work every day.
Through STRIVE, we commit to:
· Support – we provide tailored support to ensure barriers to learning are identified early and addressed effectively.
· Trust – we work in partnership with children, families and professionals through open, respectful relationships.
· Respect – we value individuality, recognise each child’s strengths and listen to pupil and parent voice.
· Inspire – we nurture curiosity, ambition and enjoyment of learning through high-quality teaching.
· Value – we celebrate diversity and embed fairness and equity in policy, practice and curriculum.
· Empower – we develop confident, resilient learners who are active participants in school life.
STRIVE ensures that inclusion is felt in classrooms, corridors, playgrounds and partnerships with families.
3. What Inclusion Means at YCAT
Inclusion at YCAT means:
· All children are welcomed into their local mainstream school wherever possible.
· High expectations are held for every learner, including those with SEND.
· Difference is expected and respected.
· Barriers to learning are anticipated, reduced or removed through strong teaching and reasonable adjustments.
· Support focuses on outcomes, independence, confidence and participation – not just processes or paperwork.
Inclusion does not mean all children are treated the same. It means children are given what they need to access the curriculum and succeed.
4. Legal and statutory framework
This policy is informed by:
· Children and Families Act 2014
· SEND Code of Practice (0–25 years) 2015
· Equality Act 2010
· SEND Regulations (including amendments)
· Keeping Children Safe in Education (2025)
· Ofsted Education Inspection Framework and Inspection Toolkits (2025)
5. Identification of SEND and the Graduated Approach (APDR)
YCAT schools follow a consistent Assess–Plan–Do–Review (APDR) cycle.
Assess
Children are identified through ongoing assessment, careful observation, discussion with parents and pupils, and consideration of progress over time. Concerns are explored after high-quality adaptive teaching has been in place.
Plan
Clear, child-focused outcomes are agreed with families. Planned support may include classroom adaptations and targeted interventions.
Do
The class teacher remains responsible for the child’s progress. Support staff are used to supplement, not replace, quality teaching.
Review
Progress is reviewed at least termly, focusing on impact. Support is adapted, stepped up or stepped down where appropriate.
6. Adaptive Teaching and Curriculum Access
Our Expectations
Adaptive teaching is the primary way needs are met at YCAT. It ensures equity of access without lowering ambition. All teachers are teachers of pupils with SEND.
Core expectations include:
· Anticipating barriers during lesson planning
· Clear modelling, scaffolding and structured routines
· Pre-teaching and revisiting key vocabulary
· Flexible ways for pupils to record understanding
· Calm, predictable learning environments
What this looks like in YCAT primary schools
Early reading and phonics
· Consistent routines and explicit modelling
· Sound mats, visuals and extra practice for pupils who need it
Writing
· Shared and modelled writing
· Writing frames, oral rehearsal and assistive technology where appropriate
Mathematics
· Concrete–pictorial–abstract approaches
· Manipulatives, worked examples and overlearning of key facts
Foundation subjects
· Visual supports, timelines and hands-on learning
· Alternative ways to show understanding while learning goals remain the same
These approaches are part of everyday classroom practice for all children, not just those on the SEN register.
7. Strong Foundations: Language, Reading, Writing and Mathematics
YCAT believes that strong foundations are the cornerstone of inclusion.
· Spoken language underpins learning, wellbeing and relationships.
· Early, high-quality phonics and reading instruction is prioritised.
· Writing is supported through explicit teaching of transcription and structure.
· Mathematical understanding is developed through conceptual teaching and practice.
Securing these foundations reduces future barriers and supports independence across the curriculum.
8. Working in Partnership with Children and Families
YCAT values open, honest and respectful relationships with families.
Parents and carers can expect:
· Clear communication without jargon
· Regular opportunities to discuss progress and support
· Their views to be listened to and considered
Children and young people are encouraged to:
· Share their views
· Understand their own strengths and needs
· Take increasing ownership of their learning and support
9. Roles and Responsibilities (Summary)
· Trust Board – strategic oversight and accountability
· Local School Committees – monitoring and challenge
· Headteachers – inclusive culture and curriculum access
· SENCOs – strategic leadership, guidance and quality assurance
· Teachers – progress and outcomes for all pupils
· Support staff – promoting independence and inclusion
10. Inspection Readiness – Ofsted 2025
YCAT schools are inspection-ready through strong everyday practice, not additional paperwork.
Inspection evidence focuses on:
· Early identification and effective classroom practice
· Impact on learning, behaviour, attendance and belonging
· Case sampling of pupils with SEND
Schools use the Ofsted inspection toolkits as part of self-evaluation and improvement planning.
11. Preparing for SEND Reforms
The SEND system is evolving. YCAT is proactively preparing while fully meeting current statutory duties.
Key principles include:
· Inclusion as the default
· Strong mainstream provision
· Consistent systems across schools
· Clear communication with families
· Focus on outcomes and impact
Trust-wide actions include workforce development, strengthened adaptive teaching, robust APDR practice and transparent data use.
12. Monitoring, Review and Transparency
This policy is reviewed annually or sooner if guidance changes. Each school publishes an up-to-date SEN Information Report and Accessibility Plan on its website.
YCAT is committed to continuous improvement so that every child is supported to Achieve, Belong and Thrive.


YCAT School‑Level SEND Appendix
Darley and Summerbridge Primary Schools

1. School details
· School name: Darley and Summerbridge Primary Schools (Federation)
· Headteacher: Mr Nicholas Coates
· SENCO: Mrs Anna Baldini
· SENCO qualification: National Award for SEN Coordination (NASENCo)
· SEND Governor / Link Trustee: Mrs Lucy Martin
· Local Authority: North Yorkshire Council
· Date of last review: January 2026
· Date of next review: January 2027

2. School inclusion ethos
Darley and Summerbridge Primary Schools are committed to inclusive practice and to supporting pupils to Achieve, Belong and Thrive. As small, rural schools, staff know pupils and families well, which supports early identification of needs and responsive support. Our motto is “Keep me safe, make me happy, help me learn” and this is embedded through everything that we do.
All children are entitled to a knowledge rich curriculum, which is personalised and focused on outcomes to enable all children to learn more and remember more. At Darley and Summerbridge, we believe that vulnerable pupils, pupils not achieving at expected rates and pupils with SEND should have access to an inclusive curriculum that is ambitious, planned, sequenced and adapted, where necessary. We intend to support them to develop the knowledge and skills for future learning and to make good progress relative to their starting points, helping and guiding them to gain the knowledge and cultural capital they need to succeed in life.
Inclusive practice is reflected through everyday classroom approaches, safeguarding arrangements and curriculum access. Parent and pupil views are gathered and used to inform support, planning and review. 

3. Leadership and governance arrangements (school level)
SEND leadership operates across the federation, with the SENCO working strategically between both schools. SEND and vulnerability are discussed through leadership meetings, safeguarding briefings and staff forums, ensuring information about pupils’ needs is shared and acted upon.
Governance oversight is provided through the SEND governor, who visits school termly, meets with leaders and reports to the governing body. SEND priorities link to school improvement planning, particularly in relation to safeguarding, adaptive teaching and curriculum access.
The federation promotes the understanding that all governors are governors of SEND, all leaders are leaders of SEND, all teachers are teachers of SEND and that all staff work together to support our most vulnerable learners. 

4. Identification of SEND – school procedures
Initial concerns
Concerns may be identified through classroom observation, assessment information, parental discussion, pupil voice or safeguarding processes. Twice‑weekly safeguarding briefings provide structured opportunities for staff to discuss pupils who may be vulnerable, including those with emerging or identified SEND. Contextual factors relevant to the school community are considered. 
Where a concern is raised, Expressions of Concern forms are used to formally record the nature of these concerns, what support is being put in place and with a clear timeline for review. Parents are informed early and involved in discussions about next steps. Expressions of Concern are used consistently across the federation and sit within the graduated approach. At the end of the Expression of Concern period, parents and school staff will meet, with the SENCO present if required, to discuss whether SEN has been identified.

5. SEN Support – Assess, Plan, Do, Review (APDR)
Where the review process between school and parents identifies that a child has SEND, an Individual Provision Map (IPM) is created for the child and the graduated approach (APDR) continues. The child is added to the SEND register and their identification of need is recorded within the school management information system and on the school census.

Assess
Assessment draws on class‑based assessment, observation, SENCO assessments, specialist advice and parental insight. Starting points and probable barriers to learning are identified recorded within Expressions of Concern forms and then Individual Provision Maps (IPMs). 
Plan
IPMs are used to plan SEN Support. These are child‑centred, outcome‑focused and include parent and pupil voice. Specialist advice, where available, is clearly recorded on IPMs and shared with class teachers to support implementation. The IPMs outline adaptive teaching used within the classroom, as well as targeted interventions and withdrawal provision. This will vary from child-to-child and is needs based. Provision is strongly linked to identified needs and this is reviewed by the SENCO regularly. Teachers refer to our whole school provision maps (displayed on staff room noticeboards and in SEN folder on Sharepoint) to help plan any adjustments, approaches, resources or interventions required. If additional adult support is to be provided whether in class or outside of class, it is clearly stated how, what and when this will be undertaken. The class teacher is responsible for monitoring the impact, supported by the SENCo. The additional adult support is provided by someone who is suitably trained to undertake the intervention.
Do
Support is delivered primarily through adaptive teaching within the classroom. Teaching assistants work under the direction of class teachers to support access and independence. There are clear systems for monitoring and tracking progress through intervention programmes. Additional adult support is deployed flexibly within the class, from lesson to lesson, including to meet EHCP requirements, and is adjusted in response to need.
Review
Full IPMs reviews are completed termly. Parents are invited to school to meet with their child’s class teacher in the first instance. This provides good opportunity for face-to-face discussion and clear communication of the support being provided. If a meeting is not possible, teachers will share IPMs via email and ask parents to contribute their views electronically. Throughout the course of a term, however, teachers regularly review, annotate and adjust IPMs where impact is limited or more than expected progress is made. Provision and targets can be adjusted at any time to meet emerging or changing needs. Teachers take a proactive approach in recording and reviewing IPMs.

6. Adaptive teaching and classroom practice
Adaptive teaching is the main approach used to meet needs. Teachers plan to anticipate barriers and use strategies evidenced through monitoring, including:
· Scaffolding and flexible task design
· Visual supports and clear routines
· Explicit vocabulary instruction
· Calm or sensory areas to support regulation
· Flexible working arrangements, such as standing desks, distraction-free work stations or alternative methods of recording
Learning walks, governor monitoring and SENCO monitoring confirm that reasonable adjustments are visible in classrooms and adapted to individual pupils’ needs.

7. Targeted interventions
Targeted interventions are used where assessment indicates additional support is required. Interventions are informed by evidence‑based approaches and reviewed for impact. Monitoring highlights ongoing work to ensure SEND and pupil premium information is cross‑referenced effectively so that interventions and resources are well matched to need. Some of the targeted interventions we use include:
Cognition and Learning:
· Precision Teaching
· Toe by Toe
· Plus 1
· Power of 2
· Cued Spelling
· Numicon
· Sound Linkage
· Little Wandle Rapid Catch-Up
Communication and Interaction
· Time to Talk
· Socially Speaking
· Talkabout for Children
· Language for Thinking
· Nursery and Reception Narrative
Social, Emotional and Mental Health
· Zones of Regulation
· Practical Pragmatics
· Starving the Anxiety Gremlin
Sensory and Physical
· Interoception Curriculum
· Sensory Circuits
· Dough Disco/Finger Gym
· Write from the Start

8. Working with parents, carers and pupils
We believe that parents have a fundamental role to play in helping children to learn. We do all that we can to inform parents about what and how their children are learning by:
•	Holding parents’ evenings twice a year (Autumn and Spring) to discuss children’s progress
•	Sending an annual report (Summer term) to parents in which we explain the progress made by each child and indicate how the child can develop their learning
•	Holding regular “Parent Pop-ins” and sharing assemblies so that parents have up-to-date knowledge of the topics being covered and the learning their children are completing in school.
Further communication with parents includes meetings, informal discussions, home–school communication books (where appropriate) and digital platforms such as Class Dojo. 
Parents are invited to contribute to IPMs and attend review meetings in addition to parent evenings in the Autumn and Spring terms. Parent views are also sought annually through anonymous SEND parent questionnaires. As part of ongoing governor monitoring, the SEND governor conducts parent interviews to gather views and identify areas of strength and improvement. When pupils are identified with SEND, parents are signposted to support from SENDIASS and Parent Carer Voice. 
We believe that children should play a major part in the target setting process and are involved in planning and evaluating their IPMs. Furthermore; 
· Teachers will share targets with the children and they will be involved in setting and agreeing their IPM targets 
· Learning objectives will be discussed daily with the children during work linked to their targets 
· Children will be invited to annual reviews 
· Children complete questionnaires about their thoughts surrounding the provision in place for them and how they are included in school life. This information is then used to inform future practice within the school, classroom and with the individual child 
· Children are also encouraged to review their targets termly as part of the monitoring process of the graduated response. These are recorded on the IPM.


9. Involving specialists and external agencies
The federation works with external professionals including specialist teachers from North Yorkshire’s SEND Hub, Speech and Language Therapy (SALT), the Educational Psychology service, Child and Adolescent Mental Health Service (CAMHS), Early Help and other health services. Parental consent is sought prior to referral. Advice from specialists is shared with staff and reviewed to support implementation within daily practice. 
The federation SENCO signposts staff to training courses and resources relevant to the needs of pupils within the class from the North Yorkshire Education Service, nasen, SEND Station, Compass Phoenix, SALT and other independent providers. Records are kept of all training undertaken by staff and stored centrally with school administrators.

10. Education, Health and Care Plans (EHCPs)
If a child has lifelong or significant complex difficulties, they may undergo a Statutory Assessment Process which is usually requested by the school but can be requested by the family. These assessments take place where the complexity of need or the lack of clarity around the needs of the child is such that a multi-agency approach is needed.
Information from a variety of sources, including parents/carers, teachers, SENCOs, social care and health care professionals is combined to form an Education, Health and Care (EHC) Plan assessment. If it is decided that the child’s needs are not being met by the support that is ordinarily available, an EHC plan is provided. Parents have the right to appeal against the content of an EHC plan. Once the plan has been agreed it will be reviewed annually. This must be before the date of the anniversary of the plan being issued. The SENCo will chair the meeting and complete the required paperwork. Where a child is in in receipt of an EHCP, the provision in Section F of the EHCP must be provided. Our teachers remain responsible for the CYP’s progress.
Parents/carers and the child are fully involved in every step of this graduated approach and the school meets with parents/carers three times a year to discuss progress in addition to the annual review where a child has an EHC plan. Parents/carers are also encouraged to contact the SENCO at any time during the year where they have questions or concerns.
For further details about this process and who is invited, please discuss this with the SENCo. 


11. Safeguarding and wellbeing (SEND)
Statistically, children with SEND are more likely than their peers to experience bullying. Some children have an increased risk of abuse, and additional barriers can exist for some children with respect to recognising or disclosing it. We are committed to anti- discriminatory practice and recognise children’s diverse circumstances. We ensure that all children have the same protection, regardless of any barriers they may face. 
Children with disabilities may have regular contact with a wide network of carers and other adults for practical assistance in daily living, including personal intimate care, hence being mindful that such situations can increase risk.
Consequently, staff and governors endeavour to generate a culture of support and care amongst children.
All children are taught about anti-bullying, friendships and staying safe through a combination of age-appropriate PSHE (Personal, Social, Health Education) lessons and regular whole-school assemblies. Children with specific difficulties may be teamed up with a friend to ensure their inclusion, safety, and well-being on the playground. Additionally, all staff are made aware of vulnerable children and, if appropriate, a key worker may be allocated to a specific child.  Online safety is taught in an age-appropriate manner throughout the school, as part of both the PSHE and the Computing curriculum, recognising the potential dangers and issues on the internet. Any bullying incident is dealt with in accordance with the school’s anti-bullying policy, which is available on the website and from the office on request. In accordance with legislation, the school has a Designated Safeguarding Lead (DSL) and several deputy DSLs to deal with issues related to Child Protection and Safeguarding. All staff receive regular Child Protection awareness training.
Safeguarding is regularly discussed in staff and leadership meetings and SEND-related safeguarding vulnerabilities are considered within safeguarding processes. 

12. Admissions, accessibility and reasonable adjustments
Darley and Summerbridge Primary Schools admit pupils with SEND and make reasonable adjustments to support access to learning and school life. Adjustments may relate to routines, expectations, environments or support arrangements.
SEN support will include a plan for effective transition between phases of education. Plans will be shared with the SENCO in the receiving setting and opportunities for phonecall discussions will be made where required. This will be completed in a timely way so that the receiving establishment has all the relevant information they require. The SENCo will support the class teacher. 
The school accessibility plan is published on the website and fully reviewed every three years.

13. Data, record‑keeping and confidentiality
SEND records are stored securely. SEND and vulnerability data are reviewed termly, anonymised and shared with governors and the Trust. This data is compared with national, regional and local statistics.
Information is transferred carefully at transition points to support continuity.

14. Monitoring, evaluation and inspection readiness
Our school ensures that the SENCo has sufficient time and resources to carry out these functions. We provide our SENCo with sufficient administrative support and time away from teaching to enable them to fulfil their responsibilities in an equivalent way to other important strategic roles within a school.
Our SENCo has a strategic and operational aspect to their role. 
	Operational
	Strategic

	Day to day systems
	Knowing our school data and types of SEND and respond according with CPD for staff

	Paperwork
	Write and implement an action plan  

	Liaise with agencies
	Monitor and review provision and impact

	Liaise with parents and teachers
	Budget – Value for money

	Transitions
	Review processes and systems

	
	Report to SLT/Governors



The monitoring of SEND provision in our school is an essential role of our SENCO and other school leaders, as it will inform any areas for development. 
This will be undertaken in a variety of ways such as, but not limited to:
· classroom observation with a focus on: SEND provision, resources, and environment 
· scrutiny of all IPMs content, implementation, and impact 
· quality assure the delivery of any interventions
· ongoing assessment of progress and impact made by intervention groups 
· work sampling of pupils with SEND at least termly via book scrutiny, involving subject leaders 
· attendance at pupil progress meetings
· CYP questionnaires/discussions: after interventions, about support/provision in class and homework 
· collecting staff voice
· effective deployment, preparedness and practice of TAs including teaching assistant interactions and questioning skills
· informal/formal feedback from staff, parents and CYP 
· progress tracking, using assessment data (whole-school processes) 
· attendance records of pupils with SEND
· whole school provision map 
· supporting CYP and staff with effective transition 
· consider examination/test access arrangements 
· support CPD with a focus on SEND in school 
· termly meeting with our SEN Governor and report to our senior leadership team


15. Review and publication
This appendix is reviewed annually and updated in response to inclusion monitoring, internal evaluation and changes in guidance. It is published alongside the YCAT SEND & Inclusion Policy and the federation SEND Information Report.

This appendix reflects Darley and Summerbridge Primary Schools’ SEND practice as evidenced through website information and inclusion monitoring, without overstating impact beyond the available evidence.

